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ABSTRACT 

This cvesearch focuses on a major characteristic of 
mass-education: the requirement that each child in the classroom 
perform the same learning tasks at the same time. Little is known 
about consequences of such instructional uniformity on learning, 
emotional growth and interpersonal relations. Three basic experiments 
were conducted. The first study varied the amount of information 
available to 12 groups each consisting ot 5 3rd-grade girls who were 
performing identical tasks; significantly more comparison behavior 
was found in the condition of greater cognitive unclarity. The second 
study assigned 30 groups of 5 girls each to 3 conditions which 
differed in degree of Similarity among activities to be performed by 
the pupils; expectations were confirmed that comparison behavior is a 
function of task-Similarity. The 3rd study explored comparison 
behavior among 10 boys* groups and 10 girls‘ groups and interpreted 
differences found in terms of differential confidence and competence. 
All 3 studies demonstrated the occurrence of large amounts of 
comparison behavior and suggest a pattern of association among this 
behavior and achievement-related behavior in elementary school 
children. (Author) 
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Experimental studies of social comparisens have concen- 
trated on social effects of comparison procesees such as cone 
formity, competitive coalition formation, persistence in level 
of aspiration, and so on. Thus, in experiments on conformity 
(e.g. Deutsch and Gerard, 1955) the subject is given JrnowLlLedme 
of the specific position of others on a specificd issue; how 
much this information influences him, i.@. causes him te agree 
with others, is taken as proof thet sociel camparison has 
ceken place. A study by Veroff of elementary school children 
infers comparison tendencies from their level cf aspiration 
set in response to announced achievements of other school 
children (Veroff, 1969). The interest is in the social results 
of hypotnesized comparison processes, The concept thus seens 
to have little to do with the actual compsriscon behavior per 
se;it refers to unspecified intervening proccsses said to 
resvlt in social conformity. It appears that none of the 
studies has focused on the comparison behaviors themselves. 


ERIC 


spd denoting gach behaviors, we aecuise las 
wer enea yy ey Bir Garde PoOlny dn thin. proces 
voion on the others he inven be Teele et, bi gied-. 
ye Sai wae, fini, ae C3 der cree LCP REIT 
Bove ern he ugilised, vs ely 

be wede oF hie: ree 


COS. Pern OF His werk 


=" 


vegies Imp eg 


i het GON 
of observetie behavior: 


Tyre: : 
prov Lac St 2 o igdry & 
for t OG ty f 
eee pee 


HORnG bn pophd st muse t! oa Sees 
are DEG. Simecwits:s Yrelevertc othe eye provid ach of these 
condithone 26 emewdried dr son pe hier Gee oe a eet Ov. 


ss A S Cree « Irae 
oon ms & kelte 


Cee sent, end whe cantinue ox 
with oeah ended Conebitiute. oe Ureaterevite 
soroue yh Sohoglepyoleted Comper i song, 

8S g 7 


The ol. by the connen 


ny emoupine 


k public echool 
AEG, homosecved ty OF BDIILCY, Bnd, otc¢eciqcwr liv, Gf 
AdditionsLiy, homes Soedhoy of ; heokeyound eid 
Gxper LEnC as is created by way of childrens! resicential pro- 
PLNgui.tys. 


Popa. g becone even more relevent te eact 
uniform instructional practices. The she 
YOO te titates such instructional unif form ty hud & 
classroan For & gond part af the cay, regerdi css 
knowledge about more effective classroom precedures 
pupils in one classroom are irvolved in the same 
activities, et the same time, each child is offere 
made source of reducing own uncertainties by refe: 
nelenbor's activities. 


vy 
J 
208 
at 


a resdye 
renee to his 


Interpupil comparisons do not necessarily ccour under alll, 
Classroom conditions, We would expect comparison tendencies 
to arise primarily under ccnditions where puplis are required 
to participate actively. Included here, then, would be ne 
portions of class-periods taken up with recitation + pupils 
public answers to the teacher's questions - es well as Ha 
those portiors taken up with individual seat work. Typically, 
this involves the teacher's assignment of a nunber of peobleie 
to the whole class, with each student working on the same 
problem by himself. 
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Theve is, in most clessroons, an evaluetive peas aati 
which permeates, explicit) s or implicitly, almast every aspect 
of the pupils! lives (Jackson, 1968), Tne teacher's vole rus 
quires that he act as chier and constant evelustor of the chil-- 
dvens!t academic accomplishnents as well as persenal guelities. 
The children themselves may be ctserved to comrent, often 
mercilessiv, on most every feature of other childrens! appeare 
ence, including drees, lunches brovght to sechcol, a8 well es 
classgork, athletic prowess, and so on. Fairly early in the 
school year there emerges common agreement on who is "bright", 
and on vho is "dumb", who is good in music and who is hopeless 
in shop. 


Evaluative judgwents are aided by a valive-system accarding 
to which pronotion and evaluation generally ere based on rele 
ative standing (Pepitone, 1970). Own ability and accomplish~ 
ment derives meaning, in fact, only in relation to that of 
others. Even @ erade of "excellent" has quite different impli- 
cations, depending on whether the pupil is the only one in the 
class’ with such a grede, or whether he is one of many. When 
tests ere returned, the nelghbor's grede would seem to be almost 
2s important as one's own. Add to these the factor of parerztal 
concern with the s ool'ts evaluation of his child, and the 
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It appears then, that comparison behaviors ere Jik 
to he instigated by @ variety of motives. Horeover bie 
very ect of comparison can itself apes another oe 
Thus, for exanple, what may start out rely es informat 


seeking behevior to satisfy « pupil's need to complete his 
essignmment may set off the comnarison act of inspectirie the 


neighbor's work; evalustion of the latter may evoke a desire 
to do better than “ahete neighbor. Here, then, competitive 
motives neve been called into pley via mere visual comparison, 
prompted originally by “cognitive uncertainty", and, termi- 
neating perhaps, in @ child's redoubled efforts to best his 
neighbor. oe motives are particulerly likely to he 
evoked where evaluations of the other are involved, for in 
order to win over "oie Other, relative positions of self and 
other must be established. It seems to be the case that any 
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The Hee task was to be Gharacteriacd by the follor- 
ing features 


&. A Erovp activity which could be eubdivided into seveval 
seperate ectivitias to be cerried out by individual pupils. 


b, It should be pessible for one pupil to conplete the 
whole EXOUp vagl by hinself, av well as for two or meee chil- 
dren to participate simultaneously vorhing om various sube 
activiti Ga. 


ec. Jt should be pessibl e to creete verious depres: 
interdependence amoms the separate activities, varying from 
conplete independence (so that each child cen carry out his 
task by himself) to interdependence such that each child could 
not conplete his assignment without help from every other 
enila. 


d. It should be possible to vary the similarity of tagks 
by assigning identical activities to each child, as well. as 
allowing each child to work on something entirely different 


from every other child, 


e. It should be possible to vary the difficulty of the 
tesks so that they can be used with children throughout all 
elementary e@rades, 


f. The tasks should bear some resemblence to schoolwork, 
but not require possession of special abilities, nor should 
children have previous experience with an identical activity. 


oe. The tasks should allow, curing their perform nec, 
expression of eny kind of social behavior; children should 
espeadelly be afforded the opportunity to vetsh enel othe: 
at work, to taJk freely with each othor should they vish Lo 
dev 60, Or tO resin gitent, bo help ceeh olor, to hitches 
each other, snd so on Tn View of theoretionwl isagoues ern- 
vigered to be ar fad tho jm future investicetiong, it was 
particulerly dati ebie tint the teslhk should be capenlea of 

Le ec thar cooperate with eseh other or 
other, 


joa 


h. She acecomplisncent of eseh chile, as well es the. 
apie sud the combined final produst, should be measureable 
nt no penny ct 
2 LEP. 


Qe Per cue pion 


The task developed toe meet the above specifications wes 
as follows: 


The task cousiste of & lerme cireular "eet puerle", 
sanereble inte plexs : Gol 


phiayed parto, Te le wede 
bogrd, thirty-six inches in dismeter., Wrie pum: 
ral i 


Lat ef pre-cut. Sareea no, verlously colored, which, 
iried coarreoetiy, make an ebstract floves deuign Aree 


a) 


pieces are waxed on tie back-side to eilow for sha ptine 
around until fimel placement permite firn adhereroce by 
merely pressing the desired piece inte place. 


a. General procedure 


To simulete the seat model, each of the childven worked 
at her own desk on her own detached ple-chaped section in 
the studies carried out to dete. Iv is egvally possible 
to combine the ple-section end allow any eae of children 
to cooperate in the tesk of plecing relevent pieces dinto 
their proper position, The individual ea sections 
are combined upon completicn to meke a toval design; this 
constitutes the group's product, 


b. Level of difficulty 


To date, the level of difficulty of the task has beer 
adjusted for abilities of third-greders, By designing a 
simpler, or more complex pattern, respectively, it is pos- 
sible in the future to adapt it to younger, or older, ele- 
mentary school children, 
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their ability to begin With, In either cese there would be 
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to attend to thelr assignments more effi es L.@. Moxie 
rapidly, as indeed they did. Not only were they free to tend 
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we 


motiveted to cowpetle with another will pay etternbhion to him in 
some form, and at: geome time, but the on enn ete 
likely to be a funetion of the amount LYection represe 
by such pies son behavior, the pupil's ability to oo 
information gained vie comparison, ane ke, Jn Study 1, 
significantly OL vesting behavior was md in the IMA con- 
dition and performence wes slgnifica, oorer in this cendi- 
tion as compared with the IMP condition, In Study 2, glenif~ 
icantly more besting behavior was found in the Identical condéi-~ 
tion, yel performance did not differ es compared with the other 
two conditions who ee relatively less besting avhor. In 
Study 3, boys could be ferred to be significantly more cam- 
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petitive than girls at carte in points in their vogk, eric 
performance was sis aaa better tran thet of the giris. 
Mae need for further research is self-evident. 
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1.17, 2.11 and 2.94%; difference is significant at the .05 
level). 
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